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Feedback on SNC Draft Curriculum for 

Classes VI-VIII 
A review of this curriculum was carried out by Zeeba T. Hashmi with 

the Centre for Social Justice1 and input from the Working Group on 

Inclusive Education.2  The curriculum for classes VI-VIII advertised by 

the Ministry of Federal Education and Professional Training on its 

website was used for the analysis.3 The review seeks to assess if it 

adequately addresses concerns about peace-building human rights, 

and inclusiveness in Pakistan’s context. 
 
For this purpose, the following parameters were used to understand 
the extent and scope of the integration of peace values in the 
curriculum:  

1. civic values imparted from content  
2. reflection of diversity of religions and cultures 
3. gender representation 
4. relevance and rationality of approach (for recommendation) 

 
 

Urdu Curriculum 
 
1. A Summary of Themes/Concepts provided in the Urdu Curriculum 
 
The curriculum aims at nine competencies. Besides the four core competencies for reading, writing, listening 

and speaking, it also spells out details in instilling creative-writing, speech, language cognition, appreciation 

& criticism and finally, life-skills.   

The Urdu Curriculum zero-draft, there are a total of 25 general concepts/themes that have branched into a 
total 75 topics dedicated to classes VI, VII and VIII. Each class gets only one topic under the theme. A quick 
glance of the concept/themes shows us that: 
 
5 themes relate to civic values (social responsibility, human rights & ethics, and democratic behaviors) 
2 themes relate to religious and cultural diversity (interfaith harmony, cultural diversity) 
2 themes relate to gender representation 
 
For the rest 16 other themes/concepts; 
8 themes/concepts relate to  nationalism and patriotic values 

                                                           
1 http://csjpak.org/  
2 Ibid.  
3 http://www.mofept.gov.pk/Detail/NWJmMmM2YTQtM2YzYi00NjJkLTgzNDEtYzMxMTI4MTllY2Qw  

Global SDG indicator 4.7.1: 
“Extent to which (i) global 
citizenship education and (ii) 
education for sustainable 
development, including 
gender equality and human 
rights, are mainstreamed at all 
levels in: 

(a) National education 
policies, 
(b) Curricula,  
(c) Teacher education and  
(d) Student assessment.” 

http://csjpak.org/
http://www.mofept.gov.pk/Detail/NWJmMmM2YTQtM2YzYi00NjJkLTgzNDEtYzMxMTI4MTllY2Qw


3 themes/concept relate to economy, sports and tourism 
5 theme/concepts relate to literature, art, satire, poems.  
 
The list of topics indicating civic values has a share of 20%, whereas religious and cultural diversity and 
gender representation stand at a meager 8% each. The civic values, religious and cultural diversity and 
gender representation have a share of  36%  entire curriculum. The rest 64% values are represented by ideas 
of religion-based nationalism, patriotism, economy, sports and tourism, and literature, arts, linguistic and 
satire. A significant part of the list, i.e., 32% is dedicated to ideas of nationalism and patriotism combined, 
followed by arts and literature at 20%. While the themes/concepts representing civic values have a decent 
share at 20%, yet they need more rationalistic approach to impart these values effectively. It is noteworthy 
that the concepts/themes on gender representation and religious & cultural diversity stand with the lowest 
share of 8% each.  
 

 
 
 
  1.1 Points of Concerns in Urdu Curriculum 

 In a compulsory subject, ideas based on a single, or dominant religious nationalism, is bound to create 
many ambiguities and contradictions within our constitution in light of its fundamental rights chapter; 
in particular the article 22 (1) which stipulates safeguards for minorities at educational institutes. 
Certain topics included in the list will create more religion-based discrimination, instead of removing 
them, towards non-Muslims. For example, item number 14 (pg. 39 of Urdu zero-draft) on Muslim 
Nationhood specifically relates to the noble period of Khulfa e Rashideen, along with the idea of 
brotherhood based on Islamic principles. Similarly, the theme listed at number 6 (pg. 38) is exclusively 
dedicated to famous Muslim personalities. It also dedicates a topic to Salauddin Ayubi, who has no 
direct link with our region, whereas the topic in grade VIII relating  to the role of Sufi saints in our 
history, has some relevance to shared histories in our region be members belonging to all faith groups.  

 The topic on science emphasizes on Islamic golden era in Urdu curriculum. While a historical 
perspective to science knowledge and its evolution will help enrich understanding of the subject, it is 
also imperative that along with important Muslim contributions to universal scientific knowledge 
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during golden era, other scientific movements and interventions be introduced as well in this 
compulsory subject 

 The problem of child abuse is evaded under the topic of Child protectionism. This negates the LSBE 
skill acquirement, which is also one of the stated objectives of the Single National Curriculum. 

 The rights of women are mentioned as a subtheme for class VIII, which are restricted to education, 
health, inheritance, economic independence. the scope of women in context of their inalienable rights 
should also include protection of life, dignity, access to justice, right to vote and the freedom to take 
decisions.  

 A quick glance at the suggested list of literary figures for Urdu, there is a need to bring more 
contemporary names, especially in light of their linguistic sensitivity and age-appropriation for 
children. More values based on social justice & equality, respect and dignity of others, tolerance and 
practice for democratic rights need to be inspired from the choice of writers and their important 
works. 

 Not a single woman author’s name can be found in the suggested list for literary figures. Ismat 
Chughtai has been an important literary figure. Among other prominent names are Fehmida Riaz, 
Parveen Shakir and Kishwer Naheed of modern and contemporary eras have written important pieces 
on women’s struggle for rights and development in Pakistan’s context. They not only spoke on issues  
from women’s perspectives, but also inspired courage in struggle for human progress in both men 
and women. Fehmida Riaz, in fact, has introduced  transgender rights awareness in Urdu literary 
writing, “Hjre ki Sargoshi” which might prove to be a good addition and a step in the right direction to 
develop in our school goers a sense of empathy and solidarity with fellow citizens belonging to the 
most marginalized groups.  

 A woman’s representation through portrayal of roles and their contribution to nation-building, 
economy, science, technology and development, sports, arts and creativity, agricultural and industrial 
and in all aspects of domestic, social and public  life should be reflected in the choice of works for the  
syllabus and textbooks developed in compliance to SNC . Women in traditional  as well as non-
conventional  roles deserve a space in all efforts aimed at developing a productive national mindset. 
The outcome of the curriculum should include gender sensitization as an integrated value to be 
acquired through this curriculum. 

 While the inclusion of Pakistani heroes from our armed forces and law enforcing civil departments, 
heroism should also be acknowledged in non-combatant arenas where fights for social justice and 
upholding for the writ of the law have been bravely fought. 

 Sports knowledge should also be linked with curriculum concept on health care. Among traditional 
and non-traditional sports of Pakistan, the curriculum should acknowledge industry of  adventure 
sports as well. We suggest that students be able to improve their vocabulary on sports and by 8th 
standard, they can  apply the vocabulary and terminologies  in their creative writings and spoken skills 
 

Lens Concern Recommendation 

Civic and Peace 
Education  

Certain topics included in the list 
of themes for Urdu curriculum will 
create more religion-based 
discrimination, instead of 
removing them. For example, 
themes listed at serial number 6,  
14 (pg. 39 of Urdu zero-draft) on 
Muslim Nationhood. 

Encourage values of equal citizenship and 
human rights by bringing in more 
examples of important figures from 
diverse religions of Pakistan 



The problem of child abuse is 
evaded under the topic of Child 
protectionism. 

This theme needs to incorporated as a 
necessary life skill, with a focus on 
confiding with family member, teachers 
and ways to use a helpline when in 
danger or distress 

Knowledge on democratic 
systems and citizenship 
responsibility is incomplete 
without informing state 
responsibilities towards citizens. 
(Item listed at serial number 25 of 
the Topics list (page 40) 

Awareness on governance, pillars of the 
state and fundamental rights that citizens 
are entitled to should be imparted   

Topic on Science leaves out 
important information and is 
dominated by religion-based 
idealism 
Item listed at serial number 7 of the 
Topics List (page number 38) 
 

To impart ideals of impartiality and 
appreciate science without bringing in 
nationalistic or religious biases, 
diversifying the topics on it that can 
inspire learners more towards curiosity 
and scientific enquiry. For this, we 
recommend expanding and dedicating 
more space  towards science 
appreciation  

Diversity of 
Religion and 
Cultures 

Topic on Pakistani 
Heroes/Famous Persons does not 
mention role of Pakistani minority 
heroes 
 (Item listed at serial number 9 of 
the Topics List (page 39)  
 
 

To instill in young minds appreciation for 
religious diversity, prominent Pakistani 
names should be included as role models. 
Their struggle for bringing progressive 
impacts in the lives of Pakistani citizens 
must be acknowledged and valued. Their 
role in nation-building in Pakistan should 
be highlighted. 

Gender 
Representation  

Topic on Women presents limited 
scope of rights  
Item listed at serial number 23 of 
the Topics List (page number 40) 
 
 

To remove gender discrimination, it is 
important to instill values of equality and 
equity for all genders, and women are 
equally entitled to all rights enshrined by 
the constitution of Pakistan 

Transgender persons have no 
representation 

To instill values of dignity, and to sensitize 
against the harms of gender stereotyping 
and discrimination, appreciation for the 
presence of transgender persons as equal 
citizens of Pakistan should be made in our 
curriculum.  

 
 

English Curriculum 
 
2. A brief Summary of the List of Themes/Concepts provided in English Curriculum  



English has 4 core competencies, with an addition of Ethical and Social Development component to be 

embedded into topics/themes under a set of its given guidelines. 

English offers list of themes, not topics. For each class, there are 22 main themes, which are further branched 

into 224 subthemes under each class (63 sub-themes for class VI, 78 for class VII and 83 subthemes under 

class VIII). A quick view of the nature of themes shows a major share going towards imparting civic values and 

awareness in social development contexts (55% of all major themes);  followed by 18% of the themes 

dedicated towards  economy related subthemes. Ideas of nationalism and patriotism as main themes have a 

share of 9%, along with 9%  by science & technology and media themes for each class. Only one main theme 

is dedicated to cultural diversity, and one for gender-representation, each having a marginal share of 5%. 

 

 

 

 

 

 

 

 

 

 

 

 

 

2.1 Points of Concerns in English Curriculum  
 As per the World Bank report, the school closures due to COVID will further result in 79%  learning 

poverty4. The learning losses, coupled with serious shortfall of trained teachers for English at majority 
of public and low-income private schools will have serious dents on teaching and  learning of English 
as a second language. Under such circumstances, a remedial program for teacher training for English 
as a subject needs to be introduced as per the needs of schools. The idea of special curriculum 
programs needs to be explored in Pakistan’s extraordinary situation to bring suffering children at par 
with children enrolled in well-resourced schools 

 The 22 main themes included in the curriculum branch into 224 subthemes. Some of the subthemes 
deserve to be emphasized more, such as the one on awareness on protecting oneself from abuse and 
the complaint mechanism. Whereas other subthemes on personal ethics and courtesy to others are 
repetitive across different concepts. The adaptation of these themes and the important subthemes 
into textbook development will compel the developer to pick and choose among the subthemes and 

                                                           
4 https://openknowledge.worldbank.org/bitstream/handle/10986/34659/Learning-Losses-in-Pakistan-Due-to-COVID-19-School-Closures-A-Technical-
Note-on-Simulation-Results.pdf?sequence=1&isAllowed=y 
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in the process may leave out important topics. The repetition found under different main themes 
need to be reduced so that the crucial concepts  are not sidelined or compromised by the textbook 
developer.  

 The guidelines provided in Chapter 7 for development of Textbooks and Teacher Support Materials 
stress on embedding Islamic history and tradition in ethics-centric themes such as tolerance and 
fairness, gender equality, values such as perseverance and determination. The personality 
development traits are an integral component of education for civic values which are universal and 
neutral. The inspiration for civic values should be imparted through examples of local heroes that 
have more relevance to this region. This may include both Muslim and minority heroes, or religious 
figures that show diverse belief systems of Pakistan.  

  The five text types introduced in the curriculum are important, but a proper guideline is needed for 
teachers and textbook developers to adapt them. A suggested list of literature and writers/poets in 
the classical and contemporary settings of Pakistan will help in understanding texts as per their 
purposes. 

 Concept on Role Models included in the list of themes, takes away the focus on national and local 
heroes, by bringing distinct figures  under one umbrella. The ideas of nationalism and patriotism based 
on a single religion will create a sense of alienation among non-Muslim minorities undertaking the 
compulsory class. Furthermore, a sense of superiority will be subconsciously inculcated among 
majoritarian learners, which negates the idea of promoting ideals for equal citizenship. 

 There is no specific mention of role of Pakistani minority heroes in any of the main theme or subtheme 
listed in this curriculum.  

 In view of growing extremism in our society, as witnessed in recent incidents of mob lynching and 
violence, more stress is needed on peace education. The issue of religion-based discrimination is 
mentioned only under a subtheme under the component of Avoiding Social Evils. There is little 
mentioning of interfaith harmony and zero mention of minority heroes of Pakistan in the English 
curriculum. 

 Art and painting, handicrafts, music, literature, dance and theater have remained integral part of 
Pakistan’s collective heritage A learner here remains devoid of heritage knowledge that have evolved 
through different stages. 

 Digital literacy and application of English language in online spaces is a skill that must be taught to 
young learners early on. The art of exchanging ideas and browsing for research and information 
should be strategically taught at schools. Content creation in this time and age is a modern but easily 
acquirable skill that has enabled many internet users to earn money, but with that ethical and 
conscientious decision- making ability should also be inculcated.  

 The themes introduced under this curriculum stress more on personality trait development and has a 
major shift towards inculcation of civic responsibility, however, under the component of citizenship 
education, the relationship between state and the citizen is vaguely mentioned. To instill democratic 
values in our young learners, it is important that citizenship education also provides knowledge on 
the responsibility of the state towards its citizens. Also, the component of Participatory Citizenship 
focuses on recurrent themes of  following traffic rules and forming queues, whereas no concept is 
provided on how citizens act under different governance structures here. 

 
 

Lens Concern Recommendation 

Civic and Peace 
Education  

The guidelines provided for the 
development of Textbooks and 
Teacher Support Materials 
stresses on embedding Islamic 

The personality development traits are an 
integral component of education for civic 
values which should be universal and 
neutral. Religion-based ideals may result in 



history and tradition through 
different themes such as 
tolerance and fairness, gender 
equality, values such as 
perseverance and determination. 

alienation of the groups not belonging to 
that religion. 

Theme on Participatory 
Citizenship (listed at serial 
number 17)  misses out on the 
concept of  citizen relationship 
with the state and the 
responsibilities of the state 
towards its citizens in a 
democratic set-up.   
 

It is recommended that the theme on 
participatory citizenship is made more 
meaningful by stressing more on 
democratic systems and the interplay of 
roles and responsibilities of both citizen 
and the state towards each other.   

The problem of child abuse is 
overshadowed by other 
subthemes under the theme of 
Health, Safety and Drugs (listed at 
number 18)  

This theme needs to incorporate as a 
necessary life skill, with a focus on 
confiding with family member, teachers 
and ways to use a helpline when in danger 
or distress. An entire topic on ways to self-
protection against abuse and reporting it 
should be dedicated as a separate topic, so 
it does not risk losing selection by textbook 
developers 

Important issues on harms of 
discrimination and conflict 
resolution get overshadowed by 
other subthemes under Peaceful 
coexistence and  Avoiding Social 
Evils (Main themes listed at 
number 2 and 20) 

Conflict resolution is an important social 
skill, and conflicts arising out of 
discrimination must be treated under a 
single theme. Religion-based 
discrimination and the harms of such 
social attitudes must be given a dedicated 
space to foster importance of harmonious 
coexistence and solidarity 

Diversity of 
Religion and 
Cultures 

Theme on Role Models of 
Pakistan (listed at serial number 
7) does not leave out any room 
for Minority Heroes.  
 
 

To instill in young minds appreciation for 
religious diversity, prominent Pakistani 
names should be included as role models. 
Their struggle for bringing progressive 
impacts in the lives of Pakistani citizens 
must be acknowledged and valued. Their 
role in nation-building in Pakistan should 
be highlighted. 

Main theme on cultural festivals 
listed at serial number 7 does not 
mention religious diversity in 
Pakistan’s context 

Although this curriculum attempts to 
widen the world of children in wider global 
contexts, but indigenous cultures and 
folktales also deserve acknowledgement. 
Pakistan’s religious and ethnic diversity 
should be given a special space.   



Gender 
Representation  

Women not portrayed in 
diversified roles, very few role-
models mentioned 
 

More names of women should be added in 
the role model list. Specific mention 
should be given to women’s contribution 
to STEM, arts and culture, democratic 
struggles, media and journalism, law  etc.  

 Transgender persons have no 
representation 

To instill values of dignity, and to sensitize 
against the harms of gender stereotyping 
and discrimination, appreciation for the 
presence of transgender persons as equal 
citizens of Pakistan should be made in our 
curriculum.  

 

 

Conclusion 
The curriculum for Urdu and English should be reviewed in light of this feedback particularly regarding the 
education of civic and democratic values, the teaching methodology as second and third languages, in relation 
to learning outcomes and major learning losses due to on-going school closures. The data from World Bank’s 
20205 and from ASER’s 20216 reports pointing towards learning poverty and losses in Pakistan should be used 
to direct the curriculum and education policy frameworks under consideration. For this, the curriculum should 
acknowledge the need for flexible and customized systems that can address he diverse learning needs of the 
students currently enrolled at schools. 

 

Geography Curriculum  

 
3. Geography Curriculum Overview 
The Geography curriculum generally presents the opportunity for the 
learners to make a sense of the world around them and be able to 
explore solutions towards global, regional or local issues that affect the 
people or citizens of Pakistan. It also prepares them to be understand 
the concept of “global citizenship education”. An outcome document on 
this emerging concept has already been prepared by UNESCO, which 
stresses upon teaching not only cognitive skills and competencies to the 
learners, but also to enable them to grasp human values, polish their 
attitudes and behaviors and communications skills7. The subject of 
geography has a strong potential to offer this rich value to the learners, 
if rationally imparted.  
 
The draft curriculum at hand also aspires to develop skills for “effective 
inquiry and communications”, along with other values to help learners 

                                                           
5 https://openknowledge.worldbank.org/bitstream/handle/10986/34659/Learning-Losses-in-Pakistan-Due-to-COVID-19-School-Closures-A-Technical-

Note-on-Simulation-Results.pdf?sequence=1&isAllowed=y 
6http://aserpakistan.org/document/aser/2021/ASER_2021_Measuring_the_Impact_of_COVID_19_on_Education_in_Pakistan_FINAL_REPORT.pdf 

 
7 UNESCO Global citizenship education: an emerging perspective, 2013. https://unesdoc.unesco.org/ark:/48223/pf0000224115 
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(c) Teacher education and  
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https://openknowledge.worldbank.org/bitstream/handle/10986/34659/Learning-Losses-in-Pakistan-Due-to-COVID-19-School-Closures-A-Technical-Note-on-Simulation-Results.pdf?sequence=1&isAllowed=y
https://openknowledge.worldbank.org/bitstream/handle/10986/34659/Learning-Losses-in-Pakistan-Due-to-COVID-19-School-Closures-A-Technical-Note-on-Simulation-Results.pdf?sequence=1&isAllowed=y
http://aserpakistan.org/document/aser/2021/ASER_2021_Measuring_the_Impact_of_COVID_19_on_Education_in_Pakistan_FINAL_REPORT.pdf
https://unesdoc.unesco.org/ark:/48223/pf0000224115


“broaden their perspectives” and application of scientific knowledge of geography in relation with society 
while inculcating a strong sense of “citizenship” (both local and global”8.  
 
To understand whether these aims and objectives of this curriculum can be translated into in the content, this 
review was undertaken by using the lenses of civic values, religious and cultural diversity and gender 
representation. Besides these three lenses, we have observed what local or regional reference points have 
been used for the learners to be more socially conscious of the dynamics of populations and geography not 
just in our local and global context, but in our immediate South Asian region as well. It is important for our 
learners because many changes in the climate, the geo-political and economic trends along with resource-
scarcity issues are familiar, and this can be used as an opportunity to introduce more the case studies and 
region-specific examples that can develop an interest in a learner for the subject in a broader perspective. 
 
3.1 Summary of the topics/Concepts provided in Draft Geography Curriculum  
Geography curriculum comprises of three domains as follows: 

 Physical Geography with three  standards (earth processes & patterns, weather & climate, and 

natural, capital & human resources) 

 Human Geography with five standards (uses of land forms, settlements, scarcity vs. resources, 

cultures of settlements, role of science and technology in development) 

 Environmental Geography with three standards (environmental changes, managing and changing 

environments and  patterns of global economic interactions) 

Total Units assigned to each class are six, which are divided into 160 SLOs (Class Vi has 53 SLOs, Class VII has 

46 and Class VIII has 61 SLOs assigned) 

For the purpose of reviewing this curriculum under the lenses of civic education, cultural and religious diversity 

and gender parity, the domain of human geography has been scrutinized to understand what values it is 

inferring for the learners. 

Curriculum at a glance 

Out of a total 160 SLOs, 75, i.e. nearly 47% incur civic values (categories found are lifestyle and economic 

diversity, global citizenship, citizen/social responsibility, social development) as mentioned in Annexure A. 

The class-wise distribution of the civic values reveals the following 

 In class VI, 13 SLOs out of 53 promote civic education and  values (24.5%).  

 In Class VII, 22 SLOs out of 46 promote civic education and  values (47.8%) 

 In Class VIII, 40 SLOs out of 61 promote civic education and values (65.5%) 
 
It must be noted here that no SLOs have been found in terms of  religious and ethnic identities. Also, no SLO 

has indicated the necessity of gender parity in concepts introduced on human resources, human settlements 

or the economic and human development metrics.  

53% of other SLOs relate to concepts on Physical and Environmental Geography which do not show any direct 

correlation with human or social activity. 

                                                           
8 Zero-draft, Single National Curriculum, Geography for Grades VI-VIII: https://sncfeedback.org/snc_geography_grades_6_8 

https://sncfeedback.org/snc_geography_grades_6_8


 

 

  

3.2 Points of Concern in Geography Draft Curriculum 

3.2.1  Concerns with Learning Objectives, Knowledge and Skills 

 a. Problems in Units assigned for class VI 

Unit 5, Natural Disasters, class VI: The topic on Natural Disasters is an important topic for sensitization 

purposes. However, only causes for natural disasters are mentioned, whereas the unit leaves out the 

conversation on the impacts and the losses to humans as a result. This concept can be augmented by 

introducing more human-centric topics such as human migrations and displacements, loss of lives, livestock 

and livelihoods as serious consequences of disasters. Furthermore, an orientation to disaster risk reduction 

should be included with examples from around the world.   

 b. Problems in Units assigned for class VII:  

Unit 1, Plains and Rivers, Class VII: Learning activities mentioned are incomplete f. Although SLOs of this unit 

mentions about human settlements, but the knowledge and skills component does not co-relate with it. This 

can create confusion for textbook writers and teachers in designing their literature. This unit doesn’t reflect 

embedding of Human Geography Domain well.  

Unit 2, Water Supply, Class VII: What’s stated in SLOs is not reflect in its Knowledge and Skills component. For 

example, the SLO clearly mentions understanding of similarities and differences between select regions of the 

world to understand consumption and distribution patterns, but the corresponding knowledge and skills 

component does not infer any global citizenship values. Also, the knowledge and skills component directly 

talks about ways to convert sewage into bio-gas without first introducing the concept of recycling energy and 

resource conservation. This is an error of logical sequencing of concepts.  

Civic Education  47% 

Religious and Cultural 
Orientation 0% Gender Reoresentation 0%

Others 53%

SLOs in Draft Geography Curriculum for Classes VI -VIII

Civic Education  47% Religious and Cultural Orientation 0% Gender Reoresentation 0% Others  54%



Unit 4, Agriculture, Class VII: The problem of disconnect between SLO and intended Knowledge and Skills is 

spotted again. The Knowledge and Skill component intends to impart knowledge on “How loans from 

International sources can benefit the primary sector of agriculture?” whereas, it is not stated in the learning 

objective of this unit. Although it would be more relevant in terms of finance and economy, however, the 

intersectionality of it with agriculture can be brought along with other social factors indicating economic 

disparity between landless farmers and landlords, politics on farming, gender parity, ethnic inclusivity, etc.  

Unit 5, Climate Change, class VII: Climate change and its impacts on human settlements and changes in 

demography should also have been mentioned in the SLO’s and the corresponding Knowledge and Skills 

component. The fact that South Asian region is among the most vulnerable regions that’s stand to suffer the 

most from climate change: with Himalayan Glacier melting and the resulting floods.  

Unit 6, Minerals and Power, Class VII:  A stress has been laid on economic progress, revenue generation and 

resource consumption. These need to be mentioned in the scope of human geography, where population 

demographics can be discussed to show the link between human lifestyles, and commerce. In this regard, an 

SLO stating “Describe economic activities related to natural, capital and human resources” has no 

corresponding information on human demography indicating a diverse topic on human resources. Also, 

another SLO stating “Understand basic role of global economic system and interdependence with global 

economy” is not reflected in the knowledge and skills component of this unit. 

 c. Problems in Unit assigned for lass VIII 

Unit 1, Oceans and Seas, Class VIII: The SLO mentions “Investigate geographical, climatic, political, cultural, 

and economic aspects of places using geographic representations and geospatial technologies.”, whereas it is 

not corresponded in the knowledge and skills component.  Moreover, no sequential knowledge has been 

provided on the cultural and political aspects of geography for the previous classes under this curriculum, 

which makes inclusion of this SLO disjointed and irrelevant in terms of its logical placement. It was important 

to introduce the concept of cultural and geo-political intersection in grade VI. 

Unit 3, Environmental Pollution, class VIII: This unit does not indicate problems of pollution and health—an 

important concept that can be brought forward with more direct experiences of the learners. The causes of 

smog, water source and river pollution in Pakistan’s context should be mentioned with more emphasis. 

Another intersection of politics and industrialization having longstanding impacts on human health is not 

considered. Again, the consequences human face needs to be discussed in light of local dynamics of the 

population.  

Unit 5, Transport and its Importance, class VIII:  The regional cooperation for trade and commerce is important 

to talk about both in terms of inferring global citizenship values and as well citizen responsibility in Pakistan’s 

local context. The Knowledge and Skills component mentions CPEC and Silk Route, but it is not mentioned in 

the SLO. 

Unit 6, Social and Economic Development, class VIII: Wile this unit is heavily tilted with macro-economic 

terminologies, little has been mentioned of social development in light of human settlements and their 

demographics. Much is desired on depicting how people of the society and resources contribute towards 

social development and wellbeing. The inclusion of specialized economic development metrics (EDI and HDI) 

in the Knowledge and Skills component of this unit is irrelevant to intended learning objectives.  

3.3 Recommendations 



 Include concept on population studies and demographics and how it changes as per location and 

geography: A lack of understanding human demography is the reason why no cultural and religious 

diversity and local orientation to different lifestyles could be identified in this curriculum.   

 Include a topic People and Society within Pakistan and across the globe. Society’s behavior and its 

interplay with environment in light of their lifestyles and cultures is important to learn about.  

Although “Human Resource” has been mentioned many times in this curriculum, but it left without 

an elaboration. Gender representation remains nil, although women as important contributors to 

economy and social development, is an important topic of human geography. 

 There is Very little discussion on human settlement, human migrations and adaptation to changing 

environments. This should be included as a concept under SLOs. 

 There is no knowledge or civilizational overview provided on the seven continents of the world. A 

brief introduction to the land and places will open more avenues of global knowledge for children. 

 The curriculum does not provided guidelines for textbook writers and the teachers on the ethnic and 
religious diversities existing within Pakistan. This subject is treated as merely a sub-topic, whereas it 
deserved mentioning of local geo-cultural dynamics that prevail across the many regions of Pakistan. 
A chapter or dedicated topic should have been included with more information on the indigenous 
cultural and ethnic as well as other religious groups of Pakistan including their lifestyles and associated 
commerce and trade. 

 

 Diversity in Pakistan (cultural, ethnic and religious) must not be ignored. This knowledge is important 

to be imparted to our young learners so they are able to sense of children coming from other ethnic 

or religious background. It will contribute positively towards inculcating vales for peace and empathy 

in our learning environments. 

 The curriculum should provide clear guidelines for textbooks and the teachers. Very little instruction 

is provided on assessments, and pedagogical framework to be adopted is almost non-existent. 

 Domain of Human Geography should be integrated well in all units.  It is more inclined towards 

economy and climate change, not people and places.  

 SLOs must also be focused on neighboring countries, importance of regional cooperation for 

environment and development, understanding the difference between border, line of control and 

geo-political significance of the region. 

 Geography lessons become dull and boring if interactive fun activities are not suggested. The style of 
writing geography textbooks also matters for the recipients of this important knowledge. For this, we 
suggest characterization and using storytelling based on different geographical features  of human 
settlements. For example, a story of a woman’s day routine in the mountains and the commerce that 
her hard work is associated with may bring a more humanistic understanding of lifestyles and 
geographical impacts on human settlements.  Moreover, the suggested activities against SLOs should 
have been more open to discussions and debates with learners with a focus on their finding solutions 
to problems.   

 The topic on Human Settlements must include information on types of populations, along with an 
introduction to the idea of nomadic or gypsy settlements who keep moving from one area to another 
for various reasons (for e.g. the Gujjer tribes move down from high pastures to lower plains during 
winters, and can be mostly seen in urban upper or central Punjab). This will bring a diverse local 
knowledge on population dynamics along with the different types of settlements that emerge as a 
result of such mobility and migrations.  
 



Lens Concern Recommendation 

Civic and Peace 
Education  

To promote values of global 
citizenship, there is inadequate 
information on human settlements 
that could provide a civilizational 
overview of each continent.  

Include more chapters/topics or 
subthemes that can exhibit variation in 
lifestyles and commerce from other 
regions of the world. For example, 
lessons on lifestyles in African 
continent, or the challenges of living in 
polar region, or the hardships of rural 
mountain life need to be narrated to 
sensitize the learner of different global 
experiences.   

Social sensitization on the impact of 
natural calamities on human 
settlements should be talked about 
in Pakistan’s lived-experiences. The 
melting of Himalayan Glaciers, the 
global warming, Attabad Lake 
formation must be talked about in 
light of their consequence on human 
settlements is not elaborated much 
upon. It is important to indicate 
towards the reasons for internal 
human migrations and displacement 
because of such events.   

Lessons from impacts on human life 
from Attabad Lake of 2010, the 
catastrophic floods of 2010 in Khyber 
Pakhtunkhwa, South Punjab and Sindh 
and the life-shattering earthquake of 
2005, including other natural disasters  
as a result of global warming or 
deforestation should be included, with 
a stress on human coping mechanism 
during emergencies. This will make a 
learner more socially aware to protect 
environment and to be able to reduce 
or prevent damages during 
emergencies.  

No information is provided on 
lifestyles and commerce of Pakistan’s 
immediate neighboring countries. An 
important value of  imparting 
regional-consciousness about 
neighboring countries and 
identifying familiar environmental 
concerns, such as smog, global 
warming, and  internal human 
displacements, is missing from 
Human Geography section  

Topics or themes need to be included 
on neighboring countries, with an 
emphasis laid on the economic and 
environmental potential of cooperation 
among neighbors.  This should mention 
not just inclusion of Afghanistan, China, 
Iran and India, but also all SAARC 
countries in the region. This will help 
the learner become more aware of the 
positive potential of regional 
cooperation.  

Suggested activities against SLOs 
need to be more participative and 
creative. Learners are subjected to 
mere research with little opportunity 
for expressing opinions 

Guideline for teaching techniques and 
suggested activities should allow for 
more conversation and group work 
followed by lesson. The participation 
should focus on generating analytical 
approaches and improvising problem-
solving strategies.  

Diversity of 
Religion and 
Cultures 

No information is provided on the 
diversity of religions and cultures in 
global context.  The brief mentioning 

An overview of human geography in all 
continents should be given, where 
sense of society in relation to 
geography can be developed. Religious 



of this theme is made specific to   
three countries only. 

and cultural diversity across the globe  
should be included as a separate theme 
or topic in this curriculum  

Religious and Ethnic groups in 
Pakistan are not mentioned.  

More topics should be dedicated to 
Pakistan’s region-wise religious and 
ethnic groups. This should also relate 
with the guidelines provided for 
teachers and textbook authors for 
ensuring the topic is relevant and 
rationally imparted.  

Gender 
Representation  

Women are not portrayed in any of 
the topics or sub-themes in the 
curriculum.  
 

Women as a population group, their 
ratio to men and also their role in 
economy, commerce and trade 
industry should be embedded in the 
curriculum..  

Women and Transgender persons 
have no representation. 

The concept of gender parity in 
different dynamics of population 
studies should be introduced to the 
learners. This will be important in 
inculcating values of appreciation for 
the presence of the marginalized 
gender as equal citizens of Pakistan 
should be ensured through curriculum.   

 

3.4  Conclusion 

The UNESCO’s document Prototype National Curriculum Framework defines six competency areas which are 
technology, communication, analysis and synthesis, creative thinking, problem solving and working with 
others9.  It is recommended that guidelines be provided to textbook writers and teachers on the competencies 
that are relatable to our exiting learning environments.  From the perspective of creating a sense of diversity 
and inclusiveness, it’s important to broaden the scope of understanding the people from around the world, 
instead of limiting this concept to specific countries. More examples need to be included t on the commercial 
and economic potential that the diverse groups of people can bring to a country as it will help develop a sense 
of appreciation of cultural/ethnic and religious differences in our learners. A lot is desires from the suggested 
activities to be more communicative and thought-provoking so the students can develop an informed opinion 
before expressing them and devise problem-solving strategies as part of their social skill training.   
 

                                                           
9 Prototype of a National Curriculum Framework, 2017 by  International Bureau of Education. 

https://unesdoc.unesco.org/ark:/48223/pf0000260045?20=null&queryId=7c39e708-428f-47eb-aba9-15008252d4e3 

https://unesdoc.unesco.org/ark:/48223/pf0000260045?20=null&queryId=7c39e708-428f-47eb-aba9-15008252d4e3


Annexure 1: Learning Objectives reflecting Civic Education and Values 

Civic 
Educati
on 
Values 

Total 
SLOs 

Lifestyle and economic  
Diversity 

Global Citizenship Social 
Developm
ent 

Social Responsibility Total 
Values  

Class VI 53  Unit 2: Discover difference 
of lifestyles of two different 
settlements to appreciate 
and respect diversity. (living 
in mountains & valleys) 

 Unit 6: Inquire and describe 
the interaction between 
physical and human 
geography. (urbanisation, 
agriculture, deforestation 

 Unit 2 
Differentiate 
similarities and 
differences 
between the 
geographical 
places of the 
world. 
(differences & 
similarities 
between 
mountains & 
valleys) 

 Unit 3: Compare 

similarities and 

differences 

between patterns 

of distribution 

and consumption 

of resources of 

some selected 

geographical 

regions of the 

world. 
 Unit 4: Explore 

ways forests of 

world and 

Pakistan 

contribute to the 

economy of the 

region they 

belong. 

  Unit 4: Analyse the scarcity of resources 
compel people to wisely use resources. 
(deforestation) 

 Unit 5: Identify how places are 
interdependent on each other and how 
human activity in one place affects other. 
(global warming and climate change) 

 Unit 5: Inquire the impact of overusing 
natural and other resources on 
environment. (human activities 
contributing to natural disasters) 

 Unit 5: Understand and describe the 
effects of excess land use 

 Unit 6: Inquire why landforms are 
changing due to human activity. 
(desertification 

 Unit 6: Understand and describe the 
effects of excess land use. (effects of 
population increase, excessive 
urbanisation and agriculture) 
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 Unit 4: Analyse 

the 

interdependence 

of resources 

within global 

economy. 

(benefits of 

forests) 
 Unit 5: Find 

ways to improve 

the quality of 

their own and 

global 

environment. 

(reducing 

greenhouse 

gases & carbon 

footprint) 
 

Class 7 46  Unit 1: Compare 
settlements to understand 
adaptation according to 
human needs. (people living 
near rivers and on plains) 

 Unit 1: Discover difference 
of lifestyles of two different 
settlements to appreciate 
and respect diversity. 
(people living near rivers 
and on plains) 

 Unit 3: Inquire and describe 
the interaction between 
physical and human 
geography. (types of 
settlements) 

 Unit 3: Understand that the 
economic progress of a 
region relies upon the 

 Unit 2: Compare 
similarities and 
differences 
between 
patterns of 
distribution and 
consumption of 
resources of 
some selected 
geographical 
regions of the 
world 

 Unit 3: Compare 
similarities and 
differences 
between 
patterns of 
distribution and 
consumption of 

 Unit 6: 
Underst
and that 
high 
revenue
s can be 
generat
ed by 
exporti
ng 
finished 
goods 
as per 
current 
demand 

 Unit 2: Analyse the scarcity of resources 
compel people to wisely use and modify 
resources. Suggest ways to utilize 
resources and to conserve them 

 Unit 3: Understand and describe the 
effects of excess land use. (effects of 
excessive agriculture) 

 Unit 4: Understand and describe the 
effects of excess land use. (effects of 
excessive agriculture) 

 Unit 5: Inquire why landforms are 
changing due to human activity 

22 Values 



advancement in science and 
technology. (modern 
infrastructure, transport 
etc.) 

 Unit 4: Inquire and describe 
the interaction between 
physical and human 
geography. (types of 
agriculture) 

 Unit 4: Understand that 
high revenues can be 
generated by exporting 
finished goods as per 
current demand. (raw 
materials from farming and 
fishery to other countries) 

 Unit 5: Construct arguments 
with evidences to describe 
the interaction between 
physical and human 
geography 

 Unit 6: Describe economic 
activities related to natural, 
capital and human 
resources 

 

resources of 
some selected 
geographical 
regions of the 
world. 
(feasibility of 
human 
settlement) 

 Unit 4: Compare 
similarities and 
differences 
between 
patterns of 
distribution and 
consumption of 
resources of 
some selected 
geographical 
regions of the 
world. (Pakistan 
as an agricultural 
country) 

 Unit 4: 
Understand that 
the economic 
progress of a 
region relies 
upon the 
advancement in 
science and 
technology. 
(modern 
methods of 
farming 

 Unit 4: 
Understand 
basic role of 



global economic 
system and 
interdependenc
e within global 
economy. (raw 
materials from 
farming and 
fishery to other 
countries) 

 Unit 5: Find ways 
to improve the 
quality of their 
own and global 
environment 

 Unit 6: Compare 
similarities and 
differences 
between 
patterns of 
distribution and 
consumption of 
resources of 
some selected 
geographical 
regions of the 
world 

 Unit 6: 
Understand 
basic role of 
global economic 
system and 
interdependenc
e within global 
economy 

 Unit 6: Suggest 
ways to utilize 



resources and to 
conserve them 

Class 8 61  Unit 1: describe growing 
issues connected to 
physical, human and 
environmental geography 
and economy related to 
them 

 Unit 1: Investigate 
geographical, climatic, 
political, cultural, and 
economic aspects of places 
using geographic 
representations and 
geospatial technologies. 

 Unit 2: Discover difference 
of lifestyles of two different 
settlements to appreciate 
and respect diversity. 
(people living in any two 
different climatic zones 

 Unit 2: Sophisticated use of 
vocabulary to describe 
growing issues connected to 
physical, human and 
environmental geography 
and economy related to 
them 

 Unit 2: Investigate 
geographical, climatic, 
political, cultural, and 
economic aspects of places 
using geographic 
representations and 
geospatial technologies 

 Unit 3: Construct arguments 
with evidences to describe 

 Unit 1: Construct 
arguments with 
evidences to 
describe the 
interaction 
between 
physical and 
human 
geography. 
(pollution in 
oceans & seas of 
the world) 

 Unit 1: Find ways 
to improve the 
quality of their 
own and global 
environment. 
(effects of rise in 
sea level 

 Unit 2: Find ways 
to improve the 
quality of their 
own and global 
environment 
(global warming 
& climate 
Change) 

 Unit 3: Find ways 
to improve the 
quality of their 
own and global 
environment. 
(reducing 
greenhouse 

 Unit 4: 
Study a 
selecte
d 
infrastr
ucture 
to 
underst
and 
adaptat
ion 
accordi
ng to 
human 
needs. 
(develo
pment 
in 
transpo
rt) 

 Unit 4: 
Study 
reasons 
of 
selectin
g a 
place to 
develop 
settlem
ents. 
(transp
ort in 
and 
around 
Pakista

 Unit 1: Identify how places are 
interdependent on each other and how 
human activity in one place affects other. 
(water pollution in oceans) 

 Unit 3: Identify how places are 
interdependent on each other and how 
human activity in one place affects other. 
(pollution & climate change) 

 Unit 3: Inquire the impact of overusing 
natural and other resources on 
environment. (global warming and its 
effects 

 Unit 3: Understand and describe the 
effects of excess land use. (global 
warming and its effects) 

 Unit 3: Find ways to improve the quality 
of their own and global environment. 
(reducing greenhouse gases & carbon 
footprint) 
 

 Unit 3: Find ways to utilize resources and 
to conserve them. (reducing greenhouse 
gases & carbon footprint) 

 Unit 3: Analyse how the scarcity of 
resources compel people to use 
resources wisely. (reuse & recycle) 

 Unit 4: Study a selected infrastructure to 
understand adaptation according to 
human needs. (Industrialisation) 

 Unit 4: Analyse that high revenues can be 
generated by exporting finished goods 
through technological advancements, 
marketing trends and professional ethics. 
(exports of Pakistan) 
 

40 values 



the interaction between 
physical and human 
geography 

 Unit 3: Investigate 
geographical, climatic, 
political, cultural, and 
economic aspects of places 
using geographic 
representations and 
geospatial technologies. 

 Unit 3: Sophisticated use of 
vocabulary to describe 
growing issues connected to 
physical, human and 
environmental geography 
and economy related to 
them 

 Unit 4: Investigate 
economic activities related 
to natural, capital and 
human resources. (textile 
and cotton industry of 
Pakistan 

 Unit 4: Identify how places 
are interdependent on each 
other and how human 
activity in one place affects 
other. (Industrialisation) 

 Unit 4: Sophisticated use of 
vocabulary to describe 
growing issues connected to 
physical, human and 
environmental geography 
and economy related to 
them 

 Unit 5: Investigate 
economic activities related 

gases & carbon 
footprint) 

 Unit 4: Analyse 
and describe 
basics of global 
economic 
systems and 
interdependenc
e of a selected 
region. 
(international 
trade) 

 Unit 4: Describe 
basic role of 
global economic 
institutions and 
activities. 
(International 
Trade 
Organisations) 

 Unit 6: Study a 
selected 
infrastructure to 
understand 
adaptation 
according to 
human needs. 
(comparison of 
development of 
one developed 
country and 
Pakistan 

 

n, 
internat
ional 
routes 
of 
Pakista
n) 

 Unit 4: 
Analyse 
how the 
scarcity 
of 
resourc
es 
compel 
people 
to use 
resourc
es 
wisely. 

 Unit 5: Identify how places are 
interdependent on each other and how 
human activity in one place affects other. 
(development in transport and its 
benefits) 

 Unit 6: Describe that the economic 
progress of a region relies upon the 
specialisation of resources through 
education, scientific research and 
technology. (economic and human 
indicators of development) 

 Analyse that high revenues can be 
generated by exporting finished goods 
through technological advancements, 
marketing trends and professional ethics 



to natural, capital and 
human resources. 
(transport in and around 
Pakistan, international 
routes of Pakistan) 

 Unit 5: Describe that the 
economic progress of a 
region relies upon the 
specialisation of resources 
through education, 
scientific research and 
technology. (developments 
in transport and 
information technology) 

 Unit 5: Investigate 
geographical, climatic, 
political, cultural, and 
economic aspects of places 
using geographic 
representations and 
geospatial technologies 

 Unit 6: Inquire and describe 
some local, regional and 
global patterns of 
distribution and 
consumption of resources. 
(measuring development 

 Unit 6: Investigate 
economic activities related 
to natural, capital and 
human resources. 
(economic indicators) 

 Unit 6: Sophisticated use of 
vocabulary to describe 
growing issues connected to 
physical, human and 
environmental geography 



and economy related to 
them 

 Unit 6: Investigate 
geographical, climatic, 
political, cultural, and 
economic aspects of places 
using geographic 
representations and 
geospatial technologies 

Total   28 21 4 22 75 
 

Civic 
Education 
Values 

Total 
SLOs 

Lifestyle and economic  Diversity Global Citizenship Social Development Social Responsibility Total 
Values  

Class VI 53  Unit 2: Discover difference of 
lifestyles of two different 
settlements to appreciate and 
respect diversity. (living in 
mountains & valleys) 

 Unit 6: Inquire and describe 
the interaction between 
physical and human 
geography. (urbanisation, 
agriculture, deforestation 

 Unit 2 Differentiate 
similarities and 
differences between 
the geographical 
places of the world. 
(differences & 
similarities between 
mountains & valleys) 

 Unit 3: Compare 

similarities and 

differences between 

patterns of 

distribution and 

consumption of 

resources of some 

selected geographical 

regions of the world. 
 Unit 4: Explore ways 

forests of world and 

Pakistan contribute to 

the economy of the 

region they belong. 

  Unit 4: Analyse 
the scarcity of 
resources 
compel people 
to wisely use 
resources. 
(deforestation) 

 Unit 5: Identify 
how places are 
interdependent 
on each other 
and how human 
activity in one 
place affects 
other. (global 
warming and 
climate change) 

 Unit 5: Inquire 
the impact of 
overusing 
natural and 
other resources 
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 Unit 4: Analyse the 

interdependence of 

resources within 

global economy. 

(benefits of forests) 
 Unit 5: Find ways to 

improve the quality of 

their own and global 

environment. 

(reducing greenhouse 

gases & carbon 

footprint) 
 

on environment. 
(human 
activities 
contributing to 
natural 
disasters) 

 Unit 5: 
Understand and 
describe the 
effects of excess 
land use 

 Unit 6: Inquire 
why landforms 
are changing 
due to human 
activity. 
(desertification 

 Unit 6: 
Understand and 
describe the 
effects of excess 
land use. 
(effects of 
population 
increase, 
excessive 
urbanisation 
and agriculture) 

Class 7 46  Unit 1: Compare settlements 
to understand adaptation 
according to human needs. 
(people living near rivers and 
on plains) 

 Unit 1: Discover difference of 
lifestyles of two different 
settlements to appreciate and 
respect diversity. (people 

 Unit 2: Compare 
similarities and 
differences between 
patterns of 
distribution and 
consumption of 
resources of some 
selected geographical 
regions of the world 

 Unit 6: 
Understand that 
high revenues 
can be generated 
by exporting 
finished goods as 
per current 
demand 

 Unit 2: Analyse 
the scarcity of 
resources 
compel people 
to wisely use 
and modify 
resources. 
Suggest ways to 
utilize resources 

22 Values 



living near rivers and on 
plains) 

 Unit 3: Inquire and describe 
the interaction between 
physical and human 
geography. (types of 
settlements) 

 Unit 3: Understand that the 
economic progress of a region 
relies upon the advancement 
in science and technology. 
(modern infrastructure, 
transport etc.) 

 Unit 4: Inquire and describe 
the interaction between 
physical and human 
geography. (types of 
agriculture) 

 Unit 4: Understand that high 
revenues can be generated by 
exporting finished goods as 
per current demand. (raw 
materials from farming and 
fishery to other countries) 

 Unit 5: Construct arguments 
with evidences to describe 
the interaction between 
physical and human 
geography 

 Unit 6: Describe economic 
activities related to natural, 
capital and human resources 

 

 Unit 3: Compare 
similarities and 
differences between 
patterns of 
distribution and 
consumption of 
resources of some 
selected geographical 
regions of the world. 
(feasibility of human 
settlement) 

 Unit 4: Compare 
similarities and 
differences between 
patterns of 
distribution and 
consumption of 
resources of some 
selected geographical 
regions of the 
world. (Pakistan as an 
agricultural country) 

 Unit 4: Understand 
that the economic 
progress of a region 
relies upon the 
advancement in 
science and 
technology. (modern 
methods of farming 

 Unit 4: Understand 
basic role of global 
economic system and 
interdependence 
within global 
economy. (raw 
materials from 

and to conserve 
them 

 Unit 3: 
Understand and 
describe the 
effects of excess 
land use. 
(effects of 
excessive 
agriculture) 

 Unit 4: 
Understand and 
describe the 
effects of excess 
land use. 
(effects of 
excessive 
agriculture) 

 Unit 5: Inquire 
why landforms 
are changing 
due to human 
activity 



farming and fishery to 
other countries) 

 Unit 5: Find ways to 
improve the quality of 
their own and global 
environment 

 Unit 6: Compare 
similarities and 
differences between 
patterns of 
distribution and 
consumption of 
resources of some 
selected geographical 
regions of the world 

 Unit 6: Understand 
basic role of global 
economic system and 
interdependence 
within global 
economy 

 Unit 6: Suggest ways 
to utilize resources 
and to conserve them 

Class 8 61  Unit 1: describe growing 
issues connected to physical, 
human and environmental 
geography and economy 
related to them 

 Unit 1: Investigate 
geographical, climatic, 
political, cultural, and 
economic aspects of places 
using geographic 
representations and 
geospatial technologies. 

 Unit 1: Construct 
arguments with 
evidences to describe 
the interaction 
between physical and 
human geography. 
(pollution in oceans & 
seas of the world) 

 Unit 1: Find ways to 
improve the quality of 
their own and global 
environment. (effects 
of rise in sea level 

 Unit 4: Study a 
selected 
infrastructure to 
understand 
adaptation 
according to 
human needs. 
(development in 
transport) 

 Unit 4: Study 
reasons of 
selecting a place 
to develop 

 Unit 1: Identify 
how places are 
interdependent 
on each other 
and how human 
activity in one 
place affects 
other. (water 
pollution in 
oceans) 

 Unit 3: Identify 
how places are 
interdependent 

40 values 



 Unit 2: Discover difference of 
lifestyles of two different 
settlements to appreciate and 
respect diversity. (people 
living in any two different 
climatic zones 

 Unit 2: Sophisticated use of 
vocabulary to describe 
growing issues connected to 
physical, human and 
environmental geography and 
economy related to them 

 Unit 2: Investigate 
geographical, climatic, 
political, cultural, and 
economic aspects of places 
using geographic 
representations and 
geospatial technologies 

 Unit 3: Construct arguments 
with evidences to describe the 
interaction between physical 
and human geography 

 Unit 3: Investigate 
geographical, climatic, 
political, cultural, and 
economic aspects of places 
using geographic 
representations and 
geospatial technologies. 

 Unit 3: Sophisticated use of 
vocabulary to describe 
growing issues connected to 
physical, human and 
environmental geography and 
economy related to them 

 Unit 2: Find ways to 
improve the quality of 
their own and global 
environment (global 
warming & climate 
Change) 

 Unit 3: Find ways to 
improve the quality of 
their own and global 
environment. 
(reducing greenhouse 
gases & carbon 
footprint) 

 Unit 4: Analyse and 
describe basics of 
global economic 
systems and 
interdependence of a 
selected region. 
(international trade) 

 Unit 4: Describe basic 
role of global 
economic institutions 
and activities. 
(International Trade 
Organisations) 

 Unit 6: Study a 
selected 
infrastructure to 
understand 
adaptation according 
to human needs. 
(comparison of 
development of one 
developed country 
and Pakistan 

 

settlements. 
(transport in and 
around Pakistan, 
international 
routes of 
Pakistan) 

 Unit 4: Analyse 
how the scarcity 
of resources 
compel people to 
use resources 
wisely. 

on each other 
and how human 
activity in one 
place affects 
other. (pollution 
& climate 
change) 

 Unit 3: Inquire 
the impact of 
overusing 
natural and 
other resources 
on environment. 
(global warming 
and its effects 

 Unit 3: 
Understand and 
describe the 
effects of excess 
land use. (global 
warming and its 
effects) 

 Unit 3: Find 
ways to improve 
the quality of 
their own and 
global 
environment. 
(reducing 
greenhouse 
gases & carbon 
footprint) 
 

 Unit 3: Find 
ways to utilize 
resources and to 
conserve them. 



 Unit 4: Investigate economic 
activities related to natural, 
capital and human resources. 
(textile and cotton industry of 
Pakistan 

 Unit 4: Identify how places are 
interdependent on each other 
and how human activity in 
one place affects other. 
(Industrialisation) 

 Unit 4: Sophisticated use of 
vocabulary to describe 
growing issues connected to 
physical, human and 
environmental geography and 
economy related to them 

 Unit 5: Investigate economic 
activities related to natural, 
capital and human resources. 
(transport in and around 
Pakistan, international routes 
of Pakistan) 

 Unit 5: Describe that the 
economic progress of a region 
relies upon the specialisation 
of resources through 
education, scientific research 
and technology. 
(developments in transport 
and information technology) 

 Unit 5: Investigate 
geographical, climatic, 
political, cultural, and 
economic aspects of places 
using geographic 
representations and 
geospatial technologies 

(reducing 
greenhouse 
gases & carbon 
footprint) 

 Unit 3: Analyse 
how the scarcity 
of resources 
compel people 
to use resources 
wisely. (reuse & 
recycle) 

 Unit 4: Study a 
selected 
infrastructure to 
understand 
adaptation 
according to 
human needs. 
(Industrialisatio
n) 

 Unit 4: Analyse 
that high 
revenues can be 
generated by 
exporting 
finished goods 
through 
technological 
advancements, 
marketing 
trends and 
professional 
ethics. (exports 
of Pakistan) 
 

 Unit 5: Identify 
how places are 



 Unit 6: Inquire and describe 
some local, regional and 
global patterns of distribution 
and consumption of 
resources. (measuring 
development 

 Unit 6: Investigate economic 
activities related to natural, 
capital and human resources. 
(economic indicators) 

 Unit 6: Sophisticated use of 
vocabulary to describe 
growing issues connected to 
physical, human and 
environmental geography and 
economy related to them 

 Unit 6: Investigate 
geographical, climatic, 
political, cultural, and 
economic aspects of places 
using geographic 
representations and 
geospatial technologies 

interdependent 
on each other 
and how human 
activity in one 
place affects 
other. 
(development in 
transport and its 
benefits) 

 Unit 6: Describe 
that the 
economic 
progress of a 
region relies 
upon the 
specialisation of 
resources 
through 
education, 
scientific 
research and 
technology. 
(economic and 
human 
indicators of 
development) 

 Analyse that 
high revenues 
can be 
generated by 
exporting 
finished goods 
through 
technological 
advancements, 
marketing 
trends and 



professional 
ethics 

Total   28 21 4 22 75 

 

History Curriculum 

4. History Curriculum Overview 
History should be taught to aspire for the values based on collective as well as individual experiences of the people. . However, for long, history as 
a taught subject here has been subjected to many debates  questioning the objectiveness and the authenticity of the references used  in our 
textbooks across the schools10. Many concerns have been raised by eminent scholars and historians over the biases and false narrations found in 
textbooks which have resulted  in the “otherization” of  the minorities and the marginalized groups of Pakistan in our learning 
environments.11Therefore, care is required in  developing  a curriculum that is free from negative biases and reduces  any potential for hate-speech 
or problematic texts when the curriculum standards are translated into textbooks by publishers  and lesson plans by teachers.  
 
The following questions were kept in mind while reviewing the curriculum under the lenses of civic and peace education, religious and cultural 
diversity, and gender representation:  Is this curriculum reflective of the struggle for democratic representation, pluralistic co-existence and human 
rights? 

 How is it promoting ideas of “global citizenship” and relations with neighbors?   
 Does it objectively cover important events in post-partition era? (e.g. migrations and massacres at the time of partition, Kashmir dispute, 

water treaties , the martial laws, denial of democracy and the creation of Bangladesh as its consequence, wars on terror & peacebuilding 
initiatives,  etc.).   

 What social skills and civic values can be inferred from this curriculum? 
 

Below are the findings and the points of concern over the contents of this curriculum.   
 

4.1 Summary of the topics/Concepts provided in History Curriculum 
 
There are a total of 26 units, with class VI having 8, and class VII and VIII having 9 units each. There are four domains with 12 standards that are 

converted into 7 learning outcomes, which are embedded with 127 knowledge concepts, against which the lenses for civic education, religious 

and ethnic diversity and gender representation have been applied for the development of this review-report.  

 An analysis of the content shows that 

                                                           
10 The Murder of History: a critique of history textbooks used in Pakistan by K.K Aziz, 2010 
11 Education: The Sole Hope for Change, A review of syllabus books taught in Pakistani Schools 2016-17 



 To understand the scope and extent of civic values that can be inferred from the knowledge concepts, we tried to observe if the concepts included 
here  belong to any of the following categories democratic education, ancient civilizational knowledge, global citizenship values and governance 
systems  (annexure A). An observation on the knowledge concepts has shown 14 concepts (values) falling under the category for democratic 
education. These values have all been found in units defined for Class VIII, whereas, no relevant content was found in classes VI and VII. The 
knowledge on ancient civilizational history (22 concepts/values) wholly in class VI, whereas this sections has not been dispersed evenly to other 
classes to avoid learning burden on six graders. Furthermore, the concepts on how governance systems work has been inferred from ancient 
civilizational knowledge, where concepts on Hammurabi Codes and Mauryan Empire are introduced in grade six. It is interesting to note that no 
concept on the modern-day nation-states, systems of governance, rights and responsibility have been provided. An understanding on 
constitutional development in Pakistan can be inferred from units included for class VIII. In all, the topics inferring civic education/values have a 
share of 39% out of 127 topics.  
 
Topics depicting religious and cultural diversity have a nominal share of 2.3% (3 concepts out of 127). To understand what values can be inferred 
from the knowledge and skills introduced in this curriculum, the subcategories such as introduction to religions and cultures, lessons on interfaith 
harmony and inclusion of minority heroes in Pakistan movement were assessed for this review. Our analysis reveals that concepts that can relate 
to the introduction to religions are only two, in ancient civilizational history for class VI. The third concept under this lens falls in the category of 
inter faith or inter-communal harmony that is in class VIII in context of World War 1. It is important to note that there are no minority heroes 
included in this curriculum, moreover, Class VII remains without any conceptual depicting religious or cultural diversity. Also, no topic included 
here depicts religious or cultural diversity in Pakistan’s lived experiences.  
 
Concepts depicting gender roles and participation have the lowest share of 1% only (three concepts out of 127). To implore further on the extent 
of gender inclusiveness in the entire history column, four subcategories on women in the subcontinent, women in Muslim world, women in ancient 
world, and women in Pakistan’s context (Pakistan movement and after creation). Our analysis reveals   only two names that appear   are those of 
Razia Sultana (class VI), and Queen Noorjahan in support of Emperor Jahangir (class VII). Gender diversity is not reflected in freedom struggle for 
Pakistan, nor is it mentioned in any prominent role after Pakistan came into existence.   

 

 
 

39%

2%
1%

58%

Knowledge Concepts included in Draft 
History Curriculum Classes VI-VIII

Civic Values Religious and Cultural Diversity Gender Representation Others



4.2 Points of Concerns in Draft History Curriculum 

 1.3.1  Concerns with Learning Objectives, Knowledge and Skills 

a. Problems with Units assigned for class VI 

Unit 1: Mesopotamia, class VI 

 Ancient History topics should have transitioned from the basic understanding of how civilizations came into existence, the origins of 
systems and people’s adaptation; starting off with this unit in grade VI, without providing prior conceptualization will be difficult 
knowledge for learners to grasp. 

 Learners are not priorly oriented with ancient historical maps and timelines. A separate unit on it would have been more meaningful for 
the learners to understand important terminologies used for history. 

 In the Knowledge and Skills component, an assertion is being made that the Hamurabi Code was “fair justice” that inspired civilizations 
towards creating social mores and principles of justice. However, the fact that the codes also became reason for systematized exploitation 
of the weak should not be left out from the conversation. It is important to instill in learners that not all codes or laws are perfect, and 
people should always keep striving for the betterment of society through continuous reforms in laws and systems.     
  

Unit 3: Indus-Valley Civilization, class VI 

 The Knowledge and Skills component of this unit expects the learners to “Justify that the Indus Valley people did not learn the warfare nor 
developed their trade therefore easily defeated by Aryans”. This question is not sound and is suggestive of war-justification. The fact is, 
the Indus Valley cities that were once organized and well planned were already getting weakened by environmental factors of the time 
that changed agriculture patterns, along with changes in trade relations with west Asian civilizations that began seeing its turmoil and 
destruction. Furthermore, to lay the blame on their poor “warfare” will also not hold true as examples are there of  empires and kingdoms 
with fiercest defence systems succumbing to overpowering invaders. Instilling values based on war-justification and the use of weaponry 
will be a contradiction to values for peace, diplomacy and progressiveness that is direly required in our context.    Indus Valley is counted 
among the earlier civilizations of the world with important archeological discoveries and excavations made in Mehrgarh, Mohenjadaro, 
Harrappa in modern day Pakistan. Also, 90% of all inscriptions have been discovered in Harrappa and Mohenjadaro alone12. These cities 
were known for their well-conceived town-planning with sophisticated drainage and sewage systems that archaeologists believe were 
also meant for protection against river floods during Monsoon13.  Also, the organized city planning exhibit placements of check post at 
every thoroughfare, indicating civic monitoring and security of the sorts, with blocks reserved for what appeared to be religious purposes, 
commerce and residences. The low defence system (lack of efficient weaponry) was also indicative of the peaceful nature of this civilization 
that were not so frequented by outside attacks. The values and the skills that should be generated from this unit are social development, 
disaster risk reduction, disciplined town planning, and personal hygiene and sanitation. Another important value that could be generated 
from this unit is that of preservation of ancient heritages and learning about them more to develop a historical link between inhabitants 
of this region and the native ancestors of the soil, even before the arrival of Aryans.  

                                                           
12 Abraham Early, Gem in the Lotus: The Seeding of Indian Civilizations, 2000 (p.20) 
13 ibid 



 The destructiveness of war should be highlighted, as all the important evidence that could shed light into the Indus Valley civilization 
mysteries over how they managed to build sophisticated architecture. This knowledge was lost to the erasure of history by the incoming 
invaders.  
 

Unit 4: Aryan, Kushans and Guptas, class VI  

 Ashoka’s transition from a warrior king to that of preacher for peace and humanity is a great example that can inspire peace education 
values in our learners. His pacifism and edicts on public welfare can present good examples of how rules in ancient, middle and recent 
histories of this region preferred people’s welfare over military pursuits. His edicts engraved on the rocks are a common sight in present 
day Khyber Pakhtunkhwa province of Pakistan. To create a local understanding of these edicts--that are often subject to curiosity and 
inquiry of clueless onlookers, especially children--it is recommended that positive messages from the deciphered edicts be relayed through 
curriculum and textbooks. 

 This unit should also introduce the concept of religious syncretism that reflect the continuous evolutionary processes of different 
civilizations and their cultures.  

 Knowledge on how economy worked and concept on tax collection is somehow missing. Chandrigupta 1, the founder of Mauriyan Empire 
introduced single currency for commerce and centralized power, yet how the governance system worked in ancient times is not among 
the learning objectives.  

  More knowledge is needed on cultural variations in the region during that time. For example, during Gupta era, arts and poetry, as well 
as mathematical wonders of the sub-continent is worthy to be mentioned. It will help learners appreciate the diversity of ideas and 
innovations that were present here since ancient times, and learn why facilitation of ideas, arts and culture by the rulers or governments 
is important for progress.   
 

Unit 5: Greek and Roman Civilizations, class VI 

 The knowledge and skills component lays much emphasis on Alexander the Great, and his visit to India. Major emphasis has been placed 
on military conquests, diplomacy and victories,  whereas other equally instrumental civilization aspects pertaining to the development of 
arts, culture, philosophical pursuits, and scientific enquiry, are greatly ignored.  

  The skills aspire the learners to be able to “Justify that Greeks were really democratic, Probe why Plato, Aristotle and Socrates are famous 
even today” , however, it is not reflected in the knowledge goals provided in this unit. An understanding of a republic, role of democracy 
and philosophical quest needs a thorough attention. Proper guidelines need to be laid down for textbook writers, the teachers, and the 
examiners on how this can be imparted to learners.  

 
 
 

 
Unit 6: Dawn of Islam, class VI   

 The unit on Khulfa e Rashideen is already a part of Islamiyat compulsory subject. This unit should stay focused on Islam’s political 
significance and how it assimilated with and influenced other civilizations of the world, just as other religions of the world shaped 
civilizational histories and evolved societies.  



 The basic teachings of Islam as a knowledge concept are an instructional subject of religion, which contradicts Article 22 (1) of the 
constitution. This concept should be applied in compulsory Islamiyat subject for Muslims. 

 The skills component requires the learners to “Justify that the rule of “Dhimmi” given to the people of Sindh by Muhammad Bin Qasim was 
based on fair justice”. Dhimmi, or the redundant concept of Jizya that was applied to non-Muslims, is a contentious and divisive issue that 
will only alienate non-Muslim citizens further. It is highly recommended that exercises or lessons compelling non-Muslims to consider it 
as a “fair justice” be avoided.  

 The inclusion of the topic of Jizya is also a blatant violation of the spirit of article 8 (Laws inconsistent with or in derogation of fundamental 
rights to be void) and article 21 (Safeguard against taxation for purposes of any particular religion)of the constitution of Pakistan. 
 

Unit 7: Turkish Muslims in the Subcontinent, class V  

 The required skill under this unit states ”Analyse why Razia Sultana could not carry on as ruler for long despite that she was a capable 
ruler” ,  but there is no knowledge concept specified against which this can be imparted.  

  
b. Problems with Units assigned for class VII 
Unit 1: Rise of Islamic Civilization, Class VII 

 Most of the knowledge concepts have already been delivered for class VI. Repetition of concepts/topics will use up space that could 
otherwise be allocated for introduction of other topics  that the learners need to be exposed to. 

 The skills section of this unit has attempted to bring in Muslim’s lost glory on science. There is no corresponding information provided in 
the knowledge section.  The causes for the loss of progress in science are many, including curtailing freedoms of Muslim scientists and 
censorship and persecution over their presenting non-conventional scientific and social ideas. This topic needs elaboration as a separate 
unit.  

Unit 3: Mughals in Sub-continent, Class VII 
 Two skills mentioned in this unit desire for the students to be able to: 

Investigate how the history would be different of Mughals never came to the subcontinent  
and, 
Explore how the current political condition of the country is different than the political scenario of Delhi Sultanate in subcontinent at the 
time of Babar 
 
Such questions will lead to political speculation and biases among learners in our present scenario. This is negative value generation, as 
there is no clarity in the aim or intent of these skills. 
 

Unit 6:  Decline of Mughals, Class VII  
 An important lesson instilling importance of unity could have been on War for Independence which was fought by Hindus and Muslims 

together for the restoration of Bahadur Shah Zafar’s throne. But politics played on divisiveness by the British became one of the leading 
factors of breaking that unity. However, there is no mention of the topic in this unit. 
 

Unit 7: Role of Muslim Religious Leaders during Crisis, class VII 



 Stress on Islamic revivalism and linking it with freedom struggle for Muslims will lead towards religion-based nationalism. Reasons for 
creation of Pakistan were not necessarily religious, but political (lack of due representation of a major minority group). The list of religious 
leaders in this unit needs reconsideration. Their Islamic revivalist legacies were in response to social realities of the time, and they arrived 
at their conviction as per their understanding of things. Including the names of orthodox Muslim religious leaders as role models while 
making attempts in making their views relevant in today’s Pakistan-- which is already suffering from religion-based sectarian violence and 
extremism —will lead to more divisions based on religion.  
 
1. Sheikh Ahmed, or Mujaddid alif Sani earned a name for objecting to Akber’s step on consolidating powers through Hindu Muslim unity. 
However, his orthodox views were rigid and sectarian, as can also be observed from his work “Radd e Rawafiz” which justified execution 
of Shia leaders, and his letters decried emergence of Sikhism.  
2. Shah Waliullah was also against non-Muslim religious celebrations and was particularly against Marathas.  
3. Syed Ahmed Shaheed Barailvi promoted the idea of Islamic reformation through Jihad, an idea which is anachronistic and dangerous to 
promote in today’s already religiously polarized Pakistan.  
 

Unit 8: Industrial Revolution, class VII  
 Two skills  mentioned here intend the learners  to implore the following question: 

“Justify that the Europe took the advantage of scientific knowledge and development to create the biggest economic divide”. 
And, 
“Predict the current situation of our region if people of subcontinent had thought of converting their raw material into goods during 
industrial revolution” 
 
The first question is speculative and can be contended by different factors that enabled Europeans to colonize vulnerable, but resource 
rich nations. In context of the subcontinent, it was the financial conditioning of East India Company that helped it take into possession 
many estates and vast lands. The fact that having scientific knowledge can in fact be the greatest equalizer for poor countries cannot be 
undermined. 
The second question is again speculative, and in a way, demeaning to the many revolutionaries and local heroes, who advocated for 
education, progress, and development as a means to break free from dependency on colonizers. Also, the “Swadeshi” movement began 
during early 20th century which called for boycott of imported goods and created a preference for locally made products   
 
c. Problems with Units assigned for class VIII 

Unit 2: Formation of Muslim League, class VIII 
 The skills component expects its students to be able to “Conclude that the Partition of Bengal was the turning point of the Hindu Muslim 

Unity”. This is a disturbing assertion, because many Muslim landowners were also in opposition to the partition of Bengal along with 
Hindus, just as some Hindus were in favor of the partition along with Muslims. They had their different economic, administrative, or social 
reasons for expressing favor or discontent, and their concerns cannot be judged on the sole basis of nationalism. Such suggestions aiming 
at attacking the unity of Hindus and Muslims only perpetuate the negative value of communalism; an idea that must by now be abandoned 
in Pakistan’s present circumstances that desperately needs it people to stay united.  



 
Unit 4: Hindu-Muslim Unity, class VIII 

 The title of this unit “Hindu-Muslim Unity 1912-1922” gives an impression this unity was time defined. The topic would have been better 
understood in terms of political collaborations and development of differences, as in between All India Congress and the Muslim League.  
 

Unit 5: Political awareness in Subcontinent (1920-30), class VIII 
 The skills section of this unit intends to enable learners to “Conclude if the Non-cooperation Movement of Gandhi brought back the Hindu-

Muslims unity.” This is an opinionated question. The Non-cooperation Movement” led by Gandhi, was also one of the biggest proponents 
for the Khilafat Movement. It is also important to note that the Quaid himself along with other Muslim League and Congress leaders did 
not support the non-cooperation and the Khilafat movements.  

 6 years after the non-cooperation movement, the Salt March and subsequent Mass Civil Disobedience Movement was initiated by Gandhi 
in 1930. Like in previous mobilizations, some Muslim leaders attended to the call while other declined on political grounds. The fact that 
Qissa Khawani Massacre of around 200 to 300 Khudai Khitmadgar activists led by Ghaffar Khan, and the Hindu leaders supporting Muslim-
centric Khilafat Movement indicates many occasions where Muslims and Hindus were together against the imperial British rule.  

 Jinnah’s strict adherence to legal and constitutional fight for Muslim representation in the dominion and Nehru’s insistence on declining 
to address the concerns of the biggest minority along nationalist lines became a political friction from which there was no turning back. 
Again, the irreconcilable political and ideological differences between the league and congress leaders cannot be generalized into the 
assertion that Hindus were against Muslims, or the vice versa. This impression needs to change in our learning environments. Political 
aspirations are not always reflective of individual or communal experiences. 

 
Unit 6: Reform of Muslim League, class VIII 

 The Communal Awards mentioned in the knowledge section and the corresponding skill enabling students to “ Evaluate the reaction of 
the Muslims and Hindus towards the communal awards” needs an  explanation of the  “depressed classes”, that  included  lower caste 
Hindus, Europeans and other minorities including women and labour, peasants etc. It also needs to be highlighted that prominent Congress 
leaders were concerned mainly about separate electorate status for lower caste Hindu as it meant disintegration of their Hindu 
community. 

 The Pirpur Report which recorded treatment of minorities during Congressional ministerial rule, had significantly criticized the education 
policy “Wardha Scheme” which the Muslim League considered as an attempt to convert Muslim boys and girls to the majoritarian ideology 
by wiping out their distinct identity14. The report also complained of heavy focus on Hindu centrism in history curriculum while history of 
other minorities was greatly ignored15.  
 

Unit 8: Partition of India and Formation of Pakistan, class VIII 
 This unit does not provide the knowledge concept on how partition was carried out and Radcliff’s demarcation of the boundaries 

 

                                                           
14 Dhulipala, Creating a New Medina: State, Power, Islam and the Quest for Pakistan. 2014. https://www.cambridge.org/core/books/creating-a-new-medina/muslim-mass-
contacts-and-the-rise-of-the-muslim-league/D43B927F3FDA2491EE62CDCBAA9B1309 
15 Ibid 

https://www.cambridge.org/core/books/creating-a-new-medina/muslim-mass-contacts-and-the-rise-of-the-muslim-league/D43B927F3FDA2491EE62CDCBAA9B1309
https://www.cambridge.org/core/books/creating-a-new-medina/muslim-mass-contacts-and-the-rise-of-the-muslim-league/D43B927F3FDA2491EE62CDCBAA9B1309


Unit 9: New Beginnings: Pakistan after 1947, class VIII 

 The Quaid’s first address to Pakistan’s Constituent Assembly on 11th August, 194716, is omitted. This important address laid down his 
desires for a Pakistan in these words: 
 “You are free; you are free to go to your temples, you are free to go to your mosques or to any other place or worship in this State of 
Pakistan. You may belong to any religion or caste or creed -- that has nothing to do with the business of the State” 
 
 He further stressed: 
 “I think we should keep that in front of us as our ideal, 
and you will find that in course of time Hindus would 
cease to be Hindus, and Muslims would cease to be 
Muslims, not in the religious sense, because that is the 
personal faith of each individual, but in the political 
sense as citizens of the State.” 
 
Inclusion of this important speech is crucial for 
inculcating values of togetherness where citizens of 
the state work above their personal religious identities. It will also be an important inclusion to promote the principle of equality of citizens.   

 The harms of non-democratic rules in Pakistan’s context, and the consequences Pakistan suffered (1971, Separation of East Pakistan) are 
important lessons to be incorporated.  

  General Ayub Khan that has been mentioned three times in knowledge and skills component, however, there is no mention of any 
democratically elected leaders and human rights, political and democracy advocates.  

   
. 

 4.2.1 Serious Concerns: 
 

 Increased probability of Hate-speech: The standards defined in the curriculum and the intended knowledge and skills thereunder are found 
to be problematic in some places, which will have serious implications if careful guidelines are not provided to textbook developers and 
teachers. As pointed out, the skill to enable students to “Justify that the rule of Dhimmi given to the people of Sindh by Muhammad bin 
Qassim was based on fair justice” will further create a sense of alienation among non-Muslim children taking their compulsory history 
lessons. Furthermore, any impression that negates an equal status of a citizen is also a contradiction to the constitution and the spirit of 
equal citizenship. We ran this phrase under the 6-part threshold for hate-speech under Rabat Plan of Action17, and found that 4 our of six 
variables fall under the context, speaker’s status (curriculum developer or author in this case), the extent of its dissemination (if included 
in textbooks) and likelihood of harm/discrimination against minorities. 

                                                           
16 Muhammad Ali Jinnah's first Presidential Address to the Constituent Assembly of Pakistan (August 11, 1947) 
http://www.columbia.edu/itc/mealac/pritchett/00islamlinks/txt_jinnah_assembly_1947.html 
17 https://www.ohchr.org/EN/Issues/FreedomOpinion/Articles19-20/Pages/Index.aspx 

http://www.columbia.edu/itc/mealac/pritchett/00islamlinks/txt_jinnah_assembly_1947.html
https://www.ohchr.org/EN/Issues/FreedomOpinion/Articles19-20/Pages/Index.aspx


 Lack of representation of Minority Leaders: The role models presented in this curriculum belong to Muslim religion with a stress on Islamic 
revivalism, whereas the minorities’ role in Pakistan Movement and in this country’s lived experiences are absent in the entire curriculum. 
There is no diversity shown in the list of nation-builders of Pakistan. 

 Lack of developing concepts on democracy: Standards 4 and 5 (linking historical knowledge to develop citizenship; and participation in 
democracy and taking up social responsibilities) are not compatible with the knowledge concepts provided in class VI and VII. There are 
some concepts in class VIII that can relate to democratic education but learning about it without the content relaying democracy’s core 
spirit, is meaningless. Furthermore, Pakistan’s own struggle for democracy is completely skipped. The only ruler that’s mentioned was 
Field Marshall General Ayub Khan. There is no mention of a single elected leader in Pakistan’s lived history. An important lesson that could 
be learnt on importance of democracy is from Pakistan losing its eastern wing in 1971 as a consequence of not acknowledging rights and 
concerns of the Bengali nation. 

 Over-emphasis on Islamic-nationalism: Almost 58% of this curriculum promotes the idea of religion-based nationalism, whereas minorities 
and other marginalized groups find no representation. This is against the idea for a pluralistic Pakistan that the great Quaid envisaged in 
his 11th August address to Pakistan’s first Constituent Assembly. Also, emergence and evolution of languages and cultural identities in the 
subcontinent is not well represented. It is recommended that the idea of religious syncretism and how various societies evolved through 
historic times be rationally included in the curriculum. 

 Learning burden: All the topics on ancient civilization are crammed in class VI, which will create undue burden on the learners of this age. 
The concepts should be logically sequenced and extended to all classes. 
  

Lens Concern Recommendation 

Civic and Peace 
Education 

 The education on democratic values, historic struggles 
and establishment of system of governance in Pakistan 
is less than adequate.  Although, the constitutional 
development is mentioned—but the topic lacks the 
spirit and does not suggest fruitful suggested activities. 
In fact the activities suggesting mere enlisting of the 
names of heads of state or governments or just 
rewriting the salient features of the constitution will 
propel students towards rote-learning.     

Need to bring more examples on how a country becomes 
a sovereign through representation of the people. What 
the role of the constitution is and why has it been a 
delayed or punctured process in Pakistan. Harmful 
impacts of non-democratic moves on development and 
social fabric of society needs to be discussed in all 
honesty. 

In Pakistan’s pre and post inception history, there have 
been many examples of inter-faith and inter-
communal unity, but instead, major emphasis has been 
laid on Islamic revivalist movements, as a response to 
colonization. The fact that even Jinnah was considered 
greatest ambassador for Hindu-Muslim unity is ignored.  

In today’s Pakistan, especially in light of the religious 
minorities facing hate speech and rights violations,  we 
need to expand on ideas of diversity in school learning 
environments. Example of Jinnah as an ambassador of 
Hindu-Muslim Unity should be quoted.  
The Quaid’s first address to the Constituent Assembly 
should be included. 

The knowledge concept  should include  how state is 
run,its relationship with citizens in terms of rights and 

Define the functions of the state, what its pillars are and 
how the governance structure works in a democratic set-



duties, its  governance structures, the State is run by the 
three pillars of the state, which is the Legislature, 
Executive and the Judiciary.  

up of Pakistan. More discussion topics need to be 
introduced in suggested activities on what makes the 
legislature supreme.   

Diversity of 
Religion and 
Cultures 

 
Religious and cultural diversity is depicted in the 
themes/topics reserved for ancient history; however, 
no such diversity is mentioned in Pakistan’s context. It 
is important because many cultural, religious and ethnic 
minorities of Pakistan feel disconnected from taught 
history at schools.  
 

Values for appreciating religious and cultural diversity 
can be promoted so that that all the students can 
develop a connection with their history. 

No mention of non-Muslim Pakistani heroes.  Role of non-Muslims in struggle for Pakistan, as well as 
their participation encouraged by Jinnah as members of 
first constituent assembly needs to be mentioned.  

Gender 
Representation  

There is no other mention of role of women in relation 
to political struggle for Pakistan, and their role after 
Pakistan’s establishment.  

More names of women should be added as role models 
in the list, with an entire chapter or main topic dedicated 
to them. 

   
 

4.3 Recommendations 
 It is important to mention that the social skills and competencies have not been defined in History curriculum. The UNESCO’s document 

Prototype National Curriculum Framework defines six competency areas which are technology, communication, analysis and synthesis, 
creative thinking, problem solving and working with others18.  It is recommended that guidelines be provided to textbook writers and 
teachers on the competencies that are relatable to our exiting learning environments.  

 The political difference between All India Congress and Pakistan Muslim League should not be made about religion, but about majoritarian 
rule vs. minority’s struggle for rights.   

 Pakistan’s various indigenous cultural and religious identities should be included in this curriculum. This will give a sense of belonging and 
solidarity in our young learners. We need learning environments where nobody is an outsider. 

 Mentioning of women’s role is almost negligible in this curriculum. There are many examples of prominent women that can be mentioned 
in terms of their influence, independent decision-making, participation in politics and social development. 

 Policy of emphasizing excessively on lost Muslim glory needs a shift. Repetition of topics/concepts must be avoided, and more space 
should be left for concepts that can inculcate 21st century skills to enable our learners to be open to new ideas and innovations based on 
historical lessons.  

 We need more standards that can inculcate human rights education, as in freedom of expression and freedom to practice religion, etc.   
 

                                                           
18 Prototype of a National Curriculum Framework, 2017 by  International Bureau of Education. https://unesdoc.unesco.org/ark:/48223/pf0000260045?20=null&queryId=7c39e708-428f-47eb-aba9-
15008252d4e3 

https://unesdoc.unesco.org/ark:/48223/pf0000260045?20=null&queryId=7c39e708-428f-47eb-aba9-15008252d4e3
https://unesdoc.unesco.org/ark:/48223/pf0000260045?20=null&queryId=7c39e708-428f-47eb-aba9-15008252d4e3


.4 Conclusions 
 

More emphasis in the curriculum has been laid on Islamic revivalism as a response to colonialism. While all the freedom heroes chosen for  this 
curriculum belong to the school of thought that’s basing its ideology on Muslim-nationhood, other freedom heroes, including Sufi leaders and 
non-Muslim revolutionaries represented both Muslims and Hindus along with all religious groups in their struggle for freedom, are ignored. Also, 
the curriculum misses out on minority heroes who supported Lahore Resolution, mobilized for Pakistan Movement, and continued to serve this 
country in different fields. From an inclusiveness perspective, it is important that a shift is made from the religion-based nationhood of Pakistan 
to the one that’s more acknowledging of other religious minority groups who are integral to Pakistan. Inclusion of their names as national heroes 
in the curriculum would also do away with the potential of prejudices and negative biases often found in our textbooks. Further, it will have an 
equalizing effect on the learners from both dominant and minority groups.  
 
Furthermore, the social skills that a history curriculum can train its students on also need to be identified. In this regard, we suggest the following 
desirable skills:    
 

1. Identifying facts from fiction/fabrication—ways to approach different sources of history, which one to consider. Being open to difference 
of opinions and evaluate information objectively. Be introduced to works and opinions of notable historians on Pakistan in its pre and post 
partition contexts. This will help students develop nuances on history and understand why it’s important to shed individual biases to look 
at things in larger contexts.  

2. Communicating an opinion that is mindful of the importance of diversity, democratic values, economic development, environment and 
climatic changes, and social progressiveness  

3. Be able to empathize with those suffering from democratic rights-deprivation, and propose a way forward by learning from history’s 
important lessons 

4. Make sure that the curriculum does not violate promise of the constitution of Pakistan with regards to respect for religious diversity, 
particularly articles 8, 21, 22, (1) of the constitution. 
 

 

 

 

 

 

 

 

 



Annexure A: Civic Values and Education 

Civic 
Educatio
n and 
Values  

Democratic 
Values/Sensitization on 
importance of 
representation 

Global 
Citizenship/Knowledge 

Knowledge on Ancient 
Civilizations (sub-continent 
and world) 

Understanding of 
Constitution  

Understanding of Governance system Total Civic 
Values 

Total 
Knowledge 
Concepts 

Class VI   Unit 5: 
Enlist some 
of the 
contributio
ns of the 
Greeks and 
Romans to 
the world 

 

 Unit 1: Describe 
who Sumerians 
were and how 
they were 
different from 
Mesopotamian
s. 

 Unit 1: Describe 
the basic 
characteristics 
of 
Mesopotamian 
architecture. 

 Unit 1: Find 
major trade and 
occupations of 
people of 
Mesopotamia 

 Unit 2: Describe 
the importance 
of the role of 
river Nile in the 
development of 
ancient 
Egyptian 
civilization. 

 . 

 Unit 2: Identify 
the most 
influential 
person in the 
government of 
the Pharaohs. 

 Unit 2: Describe 
the purpose of 
three different 
chambers inside 
the pyramid 

 Unit 3: Describe 
the early 

  Unit 1: Describe the code of 
Hammurabi and why it was 
created  

 Unit 4: Describe when and how 
the Mauryan Empire formed. 
. 
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settlements in 

Mehrgarh. 
 Unit 3: Explain 

the importance 
of Indus in the 
establishment o
f a 
huge settlemen
t of Indus Valley 
Civilisation 

 Unit 4: Identify 
who were 
Aryans and why 
they came to 
India. 

 Unit 3: Identify 
some 
significant 
characteristics 
of Indus Valley 

Civilisation. 
 Unit 3: Give 

reasons for 
the decline of 
Indus Valley 
Civilisation 

 

 Unit 4: Identify 
Ashoka as the 
Mauryan ruler. 

 Unit 4: Pin 
down the 
greatest king of 
the Kushan 
Empire. 

 Unit 4: Explain 
the 
contributions of 
Chandra Gupta I 

 Unit 5: Describe 
when and how 
the Greek 
Civilisation was 
formed. 

 Unit 5: Identify 
the connection 
between 



Greeks and 
Egyptians. 

 Unit 5: Describe 
who Alexander 
was and 
why he was 
called 
Alexander the 
Great. 

 Unit 5: Enlist a 
few victories of 
Alexander. 

 Unit 5: Describe 
the reason for 
Alexander's 
visit to India. 

 Unit 5: Identify 
the relationship 
between 
Greeks 
and Spartans. 

 Unit 5: Describe 
how Rome 
developed into 
a city. 

 Unit 5: Describe 
the architecture 
of Geeks and 
Romans. 
 

 

Class Vii   Unit 7:  
Explain 
how steam 
engine 
drove the 
industrial 
revolution 
throughout 
the world. 

 Unit 7: 
Identify the 
countries 
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that gained 
huge 
economic 
benefits by 
adoption to 
Industrial 
Revolution 

 
Class VIII  Unit 2: Explain 

the major 
reasons in the 
making of the 
Congress in 
1885. 

 Unit 2: 
Describe some 
initial 
demands of 
the Congress. 

 Unit 2: 
Describe the 
main reasons 
for the 
formation of 
the Muslim 
League in 
1906 (Simla 
Delegation) 

 Unit 4: 
Describe the 
importance of 
the Lucknow 
Pact of 1916 
for Hindu 
Muslim unity. 

 Unit 4: 
Describe some 
main points of 
the Montague 
reforms and 
why they were 
introduced. 

 Unit 4: 
Describe the 
incident of 
Jallianwala 

Bagh. 

 Unit 3: 
Describe 
some major 
reasons for 
the World 
War I. 

 Unit 3: 
Describe 
some 
events of 
the World 
War  

 Unit 7: 
Describe 
some 
sequence 
of events of 
World War 
II. 

 Unit 7: 
Explain the 
role of 
Indians in 
World War 
II. 

 Unit 7: 
Outline 
some of the 
details of 
cold war 
and why it 
begin. 

 Unit 7: 
Enlist the 
basic 
functions of 
United 
Nations and 

  Unit 9: Unit 
9: Describe 
the main 
idea of 
Objective 
Resolution 

 Unit 9: 
Describe 
the key 
elements of 
the 
Constitutio
n of 1956 
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 Unit 5: 
Describe main 
features of the 
Nehru Report 
in 1928. 

 Unit 5: 
Identify the 
most 
important 
demand made 
in Jinnah’s 14 
points 

 Unit 6: 
Describe 
events that 
led the British 
to hold the 
three Round 
Table 
Conferences. 

 Unit 6: 
Describe the 
reason and 
main 
implication of 
the 
introduction 
of the 
communal 
awards. 

 Unit 6: Explain 
the historical 
significance of 
the Day of 
Deliverance in 
1939. 

 Unt 6: Identify 
the 
importance of 
the Pirpur 
report for 
Muslim 
League. 

 Unit 6: Explain 
the reasons 
and impacts of 
reorganisation 

its main 

bodies. 

 
 



of the Muslim 
League 

 Unit 8: 
Resolution of 
1940 in the 
formation of 

Pakistan. 
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Annexure B: Understanding and Acceptance of Religious, Cultural and Ethnic Diversity 

Religious and 
Cultural Values 

Introduction to Religions Cultural 
Diversity  

Examples of interfaith harmony Acknowledgement of 
Minority Heroes/Leaders 

Total 

Class VI  Unit 2: Explain the religion of the Egyptian civilisation 

 Unit 4: Knowledge and Skills component has introduced 
Buddhism in light of Ashoka’s inspiration. Although, it is not 
stated in Learning Outcomes.   

-   2 

Class VII     - 

Class VIII    Unit 4: Recall the role of 
Muslims and Hindus in 
WWI 
 

 1 

     3 

 

Annexure C: Knowledge Concepts introduced on Gender Justice 

Gender 
Lens 

Women in the Sub-
continent 

Women in Ancient 
Civilization 

Women in Muslim History Women in Pakistan’s 
Lived History 

Total  

Class VI    Unit 7 required the students be skilled to analyse Razia Sultana’s rule, but there is no concept 
introduced in knowledge section. Hence, cannot be counted. 19 

  

Class VII    Unit 5: “Describe Nur Jahans contributions in Jahangirs achievements”   

Class VIII    Unit 8: Describe the role of the Muslim women and students in the movement of Pakistan   

                                                           
19 Only concepts in knowledge component are being counted.  
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